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Title  : USING METACOGNITIVE READING 
STRATEGIES TO IMPROVE STUDENTS’ 
READING COMPREHENSION  
Name : INDAH RIF’AH DIANTI 
Student Number : 1703046055 
 
Reading is one of four skills that must be learnt for students when 
learning English because English is a second language for students in 
Indonesia.  Strategy is needed to comprehend the reading passage. The 
use of metacognitive strategies will make students more giving attention 
to the process of reading (planning, monitoring, and evaluating). By 
implementing this strategy, the students will be easy to understand the 
text and evaluate what they have read. The study aims to analyze the use 
of metacognitive reading strategies in improving students‟ reading 
comprehension skill and to explain the students‟ reading improvement by 
using metacognitive strategies as implication of Global, Problem and 
Support reading strategies. This study used descriptive qualitative 
method. This research was conducted in Miftahussalam Islamic High 
School with 31 students from eleventh science 1 class. The data were 
gathered through observation, interview and give questionnaire based on 
metacognitive awareness of reading strategies inventory (MARSI) by 
Mokhtari and Reichard (2002). The result of observation, the students 
used metacognitive strategies during reading with percentages 3.4 for 
Global Reading Strategies (GLOB), 3.4 for Problem Reading Strategies 
(PROB) and Support Reading Strategies with 3,04 score. The overall 
mean scores show a relatively moderate (3.2) of metacognitive reading 
strategies among students using all the 30 MARSI in the reading process. 
in other words, the study revealed that the level of metacognitive is 
moderately being used by the students in this research.  
 




















This chapter discusses about research background, research 
question, research objectives,   research significance, and limitation of 
the study.  
A. Background of The Study 
Reading is considered to be the one of the skills for 
learners as it is important gateway for gaining and learning more 
knowledge. As stated by Bernhadt (2000:701) that one of the 
most frequently cited purposes for learning as second language is 
for reading. Reading involves numerous activities such as 
understanding and remembering ideas, identifying and selectively 
attending to important information, monitoring comprehension 
and learning, synthesizing information as well as critically 
evaluating a text in academic context.
1
  It means that the learners 
have to know and understand the content or text accurately and 
they have capability to interpret the meaning of the text based on 
their point of views. So, to minimalize this problem is needed a 
strategy to improve reading skill of students.  
Currently, learning methods used by language learners 
are also researched for their contribution to the learning of second 
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language. The research and philosophy of second-language 
education has moved from concentrating on teaching techniques 
to focusing on learning strategies used by learners.
2
 Reading is 
one of activities that need learning strategies. Reading is one of 
important skill used for knowing more information and getting 
knowledge. In Islamic history, reading is the first instruction 
taught by angel to the Prophet. It was explained in the Holy 
Qur‟an in Al-„Alaq verses 1-3 
  
أِقَْزْأ و َربَّك    ۲قَخلق ااِل نَْساَن ِهْن َعلَ  ۱أِْقَزْأ بِْسِن َربَِّك اْلّذي َخلَقْ 
۳ْاالكزم  
The meaning: 1. Read in the name of your Lord Who created. 
2. He created  man from a clot. 3. Read and your Lord is Most 
Honorable.  
Commands to read and write in the al-„Alaq has the 
intention that the Moslem community in particularly, and 
humanity in general have the knowledge or literacy and 
information literacy. By having knowledge and information 
literacy humans are capable of grasping the world. There is a 
saying “Recite! Then the world is in your hands”. This command 
to read in al-„Alaq verse is repeated up to two times. This means 
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that reading is essential for humans to acquire knowledge and 
information. With reading, it can be interpreted or translated 
more broadly to understand, analyze, examine, delivering, 
studying, researching, knowing or it can seep into the soul as an 




Based on the explanation above, reading is a necessary 
activity to know, to learn, and to understand anything happened 
or to explore the mind to face the changing the world. To increase 
the quantity of human resources needed reading strategies 
because of having a good ability to comprehend the text does 
come easily. In reading text, the students get used to reading 
different books to form their habit. However, they should use 
powerful methods to grasp it. One of the most common methods 
used in reading comprehension is applying metacognitive 
strategy.  
One of basic strategy in reading comprehension is using 
metacognitive strategy. This strategy is related to readers‟ 
awareness, monitoring and regulating. According to Baker (2002) 
the aim of metacognitive strategy is to teach students how to set 
objectives and emphasize to be effective and independent. Baker 
and Beall (2009) had given more explanation that metacognitive 
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strategy is related to how we think and learn three skill 
techniques: planning, monitoring and evaluating.
4
 In the 
University education in Pakistan requested special readings of the 
academic material in English. They need to know how to deal 
with massive quantity and variety of comprehension tasks in 
limited time. They have to use different tactics and strategies 
such as making prediction, skimming, understanding and 
engrossing, analyzing and recognize particular issues, queries and 
misunderstanding, summarizing and reviewing information.
5
 By 
implementing this strategy, the students will pay more attention 
and evaluate towards what they read. As a result unskilled readers 
can be skilled readers since they are given appropriate strategy 
effectively and they can prepare a background knowledge related 
to the text before reading, check their comprehension while 
reading and after reading.  Thus, if students do not apply and use 
the strategy when reading activity or do task, they will face 
problem in reading process and understanding the content.  
B. Research Questions 
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1. How is the implementation of using metacognitive reading 
strategies to improve reading comprehension skill?  
2. How is students‟ reading improvement by using 
metacognitive reading strategies?  
C. Research Objectives 
Based on research question above, the objective can be 
stated as follow: 
1. To analyze the use of metacognitive strategies in improving 
students‟ reading comprehension skill 
2. To explain the students‟ reading improvement by using 
metacognitive reading strategies.  
D. Research Significances 
The findings of the study are expected to give 
significances contribution to the body of knowledge theoretically 
and practically. 
1. Theoretically  
a. This research is intended to give contribution on student 
understanding of meta-cognitive reading strategy.  
b. The result of this research can be useful references for the 
next researcher who wants to conduct a research on the 
same or similar topic as in this research.  
2. Practically  





This research shows the learners of the effectiveness 
of meta-cognitive strategy in reading comprehension and 
useful for the school to apply this strategy for enhancing 
students‟ reading ability.  In addition, it can be a reference 
for the teachers dealing with how they should teach and 
direct their students.  
b. For Teacher 
The research can be reference for teacher to teach 
students using meta-cognitive strategy which useful 
for students to think by themselves. It helps the 
students to brainstorm the content of reading.  
E. Limitation of The Study 
As explained in the background, the researcher limits the 
study on students‟ problem in reading activity and explained of 
the use of metacognitive strategy to improve students‟ reading 
comprehension and students‟ reading improvement. In this case, 
the researcher analyzes 31 of eleventh students of Islamic Senior 








 REVIEW OF RELATED LITERATURE 
In this chapter contains some previous research, theoretical 
review and conceptual framework. 
A. Previous Study 
There are some researchers that discuss about 
metacognitive strategy. In this paper, the researcher took review 
of related previous research from other sources as comparison of 
this research. Those are: 
1. A journal by Herlina Syafrianti, Bambang Suwarno and 
Elfrida entitled Metacognitive Strategy and Students‟ 
Reading Comprehension: An Experimental Study At SMK N 
1 Kota Bengkulu.  
This study aimed to know the effect of using 
metacognitive strategy toward student‟s reading 
comprehension. This was quasi-experimental design. The 
data was analyzed by The Wilcoxon Test and The Mann-
Whitney Test. The finding of this research showed that there 
was significant difference between pre-test and post test for 
the experimental class and there was significant difference 
between experimental and control class for post-test result. It 
can be concluded that learning using metacognitive 





have similarity on strategy used. Both of them applied 
metacognitive strategy to find out the effect of reading 
comprehension by using this strategy. Meanwhile, the 
difference is on the research design. The writer is using 
descriptive qualitative to describe the strategy whether it 
enhances students‟ reading comprehension.
6
  
2. A journal by Zhenita Deliany and Bambang Yudi Cahyono 
entitled Metacognitive Reading Strategies Awareness and 
Metacognitive Reading Strategies Use of EFL University 
Students across Gender.  
 This research investigates EFL students‟ 
metacognitive reading strategies awareness and their 
metacognitive reading strategies use across gender. The 
distinction of the research is in the subject of the study. The 
first researcher focuses on evidence whether the gender 
influences metacognitive reading strategy awareness or not. 
This subject is the EFL university students that mastering 
English while for the second study takes Islamic senior high 
school students that have limited skills in English. For the 
current research focuses on how metacognitive strategy 
senhances the students‟ comprehension. The similarity is on 
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the strategy. Both of them used MARSI (Metacognitive 
Awareness Reading Strategies Inventory) however there is 
modification in instrument for collecting data.
7
 
3. An article by Chandra Fauzi and Ashadi entitled An Analysis 
on Reading Strategies based on Metacognitive Awareness 
and Gender.  
This study has aimed to identify the reading strategies 
used by first-semester graduate students and to show the 
most dominant strategies used by students of different 
gender. The students used each strategy subscale of reading 
strategies (Global, Problem Solving, and Support). The 
finding result revealed that the most frequently used is 
problem solving strategy then followed by global and 
support reading strategies. From gender-wise showed that 
female students utilized reading strategies more frequently 
than did male colleagues. In this new research, the writer 
focuses on how metacognitive strategy make an effect for 
students in enhancing construction meaning for the readers, 
monitoring text and reading comprehension, and ability to 
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4. A journal article by Melly Latifah, Sri Hartati R. Suradijono, 
and Lucia Retno Mursitolaksmi entitled The Use of 
Metacognitive Strategies in Reading and their Influence on 
Reading Comprehension of Junior High School Students in 
the Upland Region of Java. 
This study identified the kind of metacognitive 
strategies used in the reading process by 55 students of 
junior high school in upland region of Java and it analyzed 
the influence of these strategies on students‟ reading 
comprehension. By using 15 strategies and divided students 
into two groups based on Perfetti‟s dichotomy. The utilized 
of these strategies is for achieving the meaning of the text (7 
types) and achieving the interpretation of the text (2 types). 
The six types left are transitional strategies. In this study 
revealed that the three of metacognitive strategies of 
Repetition, knowledge evaluation and new knowledge had a 
significant effect on reading comprehension for students of 
junior high school in upland region of Java. This research 
encourages that metacognitive scaffolding training to 
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English Teaching Studies) Vol.1, No.1,2019 
11 
 
increase skills of students in using metacognitive strategies 
to repair reading comprehension.
9
 
Regarding on the explanation above the researcher 
conducted a research about metacognitive strategies can 
enhance the students‟ reading comprehension. This research 
uncovered that metacognitive strategies can help students to 
apply the right strategy reading of problem solving. 
B. Theoretical Review 
1. Reading Comprehension 
Students need to develop four abilities of listening, 
speaking, reading and writing for their progress by increasing 
the amount of foreign communication, travelling and learning 
abroad.
10
 Reading is one of the critical skills for improving the 
fundamental language skills of students. Students are expected 
to gain deep understanding and comprehension about the 
language. These items can help students improve their other 
skills because having a strong reading comprehension 
indicates that students know the vocabulary, grammar and 
message conveyed. In accordance with what Hamra and 
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Syatriana (2010) have said, reading is the key to improving 
the outcome of learning in many fields of research. For 
foreign language learners, it is a required skill which should 
be mastered. One of students‟ obligations is to comprehend 
several text forms. By constructing their innovative thinking 
and integrating previous knowledge, experience, situation and 




Reading is a psycholinguistic process. On the basis of 
the reader‟s expectation, the partial use available language 
cues is selected from perceptual feedback because it is 
required by the reader. As cited by Goodman (1970) reading 
process as the partial information is processed, tentative 
decisions are made to be verified, rejected or refined. In 
another definition by Nassaji (2003) explained that reading as 
a multi factor process by focusing on the central part placed in 
it. There are various skills in the complex process of reading 
composing of both lower and higher level ones. This assumed 
that lower level ones are suggested by identifying letters while 
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higher level ones are explained with the inclusion of 
background knowledge into reading text. 
12
   
As explained by Yahya (2010) that reading is an 
important verbal ability that needs to be accomplished by 
students so they can explore knowledge thoroughly. In 
reading process, a reader has to understand the content, 
information, explanation or facts intended to be delivered by 
author. It means that reading process can be complex because 
readers would have to involve the quality of thought for the 
purpose of understanding text. If they do not understand the 
text well, they will have problem in reading comprehension. 
Reading and understanding are relatable process for 
comprehending the whole text that have been read.
13
  
Reading is a self-discovery process. During this 
process, by investing both cognitive and metacognitive efforts 
to decompose new information in order to render or infer 
sense, students engage with written material. From this point 
of view, the final result can be seen as reading 
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 Reading Comprehension based on Snow 
(2002) is the process of extracting and constructing meaning 
together through interaction and involvement with written 
language. The words extracting and constructing are used to 
emphasize both the importance and the insufficiency of the 
text as a determinant of reading comprehension. Reading 
comprehension has three elements, which are the reader who 
is doing the comprehending, the text to be comprehended, and 
the activity in which comprehension is a part. Reading 
comprehension is the act of constructing meaning by 
coordinating a variety of dynamic processes that include word 
reading, word and world knowledge and fluency.
15
  
Routman (2003) describes reading comprehension 
strategies as tools or plans for facilitating and extending 
comprehension (In: Hardebeck, 2006). It can help the readers 
to remember the keyword, differentiate the needed and 
unnecessary information, think of the main concept and give 
comment on the subject matter.
16
 According to Pressley 
(2002), good text comprehension emerges if a reader is able to 
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predict what the text about, relates information with 
background knowledge, ask question while reading, monitors 
of the understanding the text, and summarizes is being read. 
For these metacognitive process, or reading strategies, to be 
used during text comprehension, metacognitive knowledge of 
reading is an important prerequisite.
17
 
Reading comprehension requires much more than the 
responses of students to text. According to Klinger that 
reading comprehension is a multicomponent, highly complex 
process that involves many interactions between readers and 
what they bring to the text (previous knowledge, strategy use) 
as well as variables related to the text itself (interest in text, 
understanding of text types).
18
 In the complex process, 
reading is therefore a good interaction between readers and 
the text in order to get the intended meaning from the text.  
From the explanation above, it can be inferred that 
reading comprehension is an active process in which readers 
or students try to create meanings by using text data, 
analyzing the information, and the comparing the information 
with their context knowledge.  
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In the reading comprehension process, reading 
comprehension has three specifics models that should be 
stressed. These models promote interpretation of reading and 
help the readers or students search out text and solve their 
texts issues when reading. These models of reading 
comprehension are described as follow: 
a. The Bottom-Up Model 
As stated by Gough (1972) that the bottom-up model 
focuses on the text, teachers, the readers begin to read by 
recognizing the sentences, letters, eventually improving to 
larger linguistic chunks to sentences and actually ending. In 
this model, by acknowledging each word, the whole reading is 
focused on the words and learners construct meaning from the 
context. Individual words are stressed in isolation and rapid 
word understanding is necessary (VanDuzer, 1999). Cited by 
Pressley (2002) this model assumes that the readers or 
students who use this process are increasingly becoming 
qualified readers. In addition, the readers who are good in 
understanding the words become professional readers whose 
abilities are strengthened by their ability to decode. As 
explained by Ahmadi and Pourhossein (2012) that 
professional decoders are able to easily grasp frequent letter 
chunks, prefixes, suffixes and the original words quickly. So, 
this capability will unlock more memory space I the brain for 
17 
 
reading comprehension. In the other hand, weak readers put 
more time into understanding language, which leaves the 
brain with less cognitive capacity to reading comprehension.   
b. The Top-Down Model 
The top-down model applies to a “notion) model 
where students‟ prior information and expectations help them 
create meaning from a reading text. Eskey (2005) states that 
the top-down approach is based on the “from brain to text” 
reflects on the whole reading process. In this model, the 
learner starts with some assumptions regarding the reading 
meaning resulting from previous knowledge and the uses 
word information in decoding vocabulary to validate and 
adjust previous knowledge (Aebersold & Field, 1997). On the 
other hand, contexts themselves have little significance in the 
top-down reading model, but they are readers who construct 
the context of the texts by incorporating the, within 
background experience. Reading comprehension is a 
“psycholinguistic predicting game” and students use their 
previous knowledge to predict context. 
c. The Interactive Model 
The interactive model is characterized as a mixture of 
both the bottom-up and the top-down models and emphasizes 





universally recognized as the most definitive image of the 
reading process for both first language and second language 
(Ahmadi and Pourhossein,2012). In addition, the interactive 
model shows that there is a correlation between bottom-up 
and top-down processes, and this model implies that neither 
bottom-up nor top-down models will explain the whole 
reading process on their own. Similarly, Rumelhardt (1977) 
noted that “both sensory and non-sensory come together in 
one place and the reading process concludes the simultaneous 
joint application of all knowledge sources.
19
  
2. Reading Strategies  
Reading strategies in the reading process are 
important for readers to do because it helps readers to 
understand the text. Reading strategies can be described as 
plans for problem solving encountered in constructing 
meaning.
20
 The readers will assist themselves in solving their 
reading problem by strategies. It can be inferred that the 
readers‟ strategy are reading techniques to overcome their 
reading problem.  
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In addition, students may be taught reading strategies 
and strategies help to increase the students‟ performance on 
comprehension test.
21
 So, reading strategies are an effective in 
improving the students‟ comprehension. Using reading 
strategies will make it easier for students to understand or 
comprehend the text. Reading strategies are the broad term 
used to interpret the planned and explicit acts that help 
students convert print into meaning. So, the strategies of 
reading are a deliberate action to better understand the text. It 
can be inferred that reading strategies are ways to achieve 
meaning or aim in the comprehension of text, as well as 
solving problems in the construction of meaning, planned 
action or procedures.   
As important as the use of reading strategies to 
improve reading comprehension, recognizing the form of 
reading strategies is often important to provide more choices 
when one reading techniques fails to produce the outcome that 
learners want to solve difficulty in interpreting the text. As 
mentioned by Mokhtari and Reichard (2002) that reading 
strategies are described in three broad categories as “Global 
Reading Strategies (GLOB), Problem Solving (PROB), and 
Support Strategies (SUP)” as the theoretical basis of the 
SORS questionnaire.  
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Global Reading Strategies refer to those deliberate, 
carefully design methods by which learners track or control 
their reading, such as the use of prior information, the 
alignment of reading purposes with the text preview content, 
the use of background cues and text structure, and the 
skimming of text.  
Table.1 The List of Global Reading Strategies 
No Global Reading Strategies 
1.  Using prior knowledge 
2.  Previewing text before reading 
3.  Checking how text content fits purpose 
4.  Skimming to note text characteristics 
5.  Determining what to read 
6.  Using text features (e.g. tables, charts) 
7.  Using context clue 
8.  Using typographical aids (e.g. italics) 
9.  Critically evaluating what is read 
10.  Resolving conflicting information 
11.  Predicting or guessing text meaning 
12.  Confirming predictions 
13.  Setting purpose for reading 
 
The next is Problem Solving Strategies that explained 
the actions and procedures undertaken by readers when 
interacting specifically with the text. The readers or students 
use these strategies as confined, attentive techniques when 
21 
 
they have difficulty in comprehension of texts. Any example 
of trouble reading strategies are reading slowly and 
deliberately, changing the reading speed and rate, rereading 
the text and visualizing the important text, and guessing the 
context of the unclear word. 
Table.2 The List of Problem Solving Strategies 
No Problem Reading Strategies 
1.  Reading slowly and carefully 
2.  Trying to stay focused on reading 
3.  Adjusting reading rate 
4.  Paying close attention to reading 
5.  Pausing and thinking about reading 
6.  Visualizing information read 
7.  Re-reading for better understanding 
8.  Guessing meaning of unknown words 
 
Meanwhile, Support Strategies are the use of critical 
assistance method to assist the readers with the 
comprehending text. This involves taking notes while reading, 





reference resources (e.g. using a dictionary), summarizing and 
sharing reading with others. 
22
 
Table.3 The List of Support Reading Strategies 
No Support Reading Strategies 
1.  Taking notes while reading 
2.  Reading aloud when text becomes hard 
3.  Summarizing text information 
4.  Discussing reading with others 
5.  Underlining information in text 
6.  Using reference materials 
7.  Paraphrasing for better understanding 
8.  Going back and forth in text 
9.  Asking oneself questions 
 
In addition, there are several reading strategies that 
readers can use in reading activity. The strategies will assist 
them in reading comprehension. Brown says that there are 
several strategies that readers use. The strategies are as 
follow: 
a. Identify the purpose of reading 
b. Use grapheme rules and patterns to aid in bottom-up 
decoding 
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f. Semantic mapping 
g. Guessing  
h. Vocabulary analysis 
i. Distinguish between literal and implied meanings, 
and 
j. Capitalize on discourse markers to process 
relationship. 
According to Kathleen T.Mc Whorter that reading 
is not a single step process, but a complex set of skills 
involving activities before, during and after reading. This 
is a partial list of skills: 
a. Before reading: 
1) Determining the material‟s subject 
2) Deciding how to arrange the material  
3) Identifying what you expect from the information 
to recall 
4) Defining  the reading intent 
b. During Reading 
1) Identifying what matters  





3) Recognizing thought patterns 
4) Drawing connection between concepts 
5) Expecting what is next to come 
6) Linking thoughts about something you already 
learned 
c. During and after reading 
1) Defining your reason for writing to recognize the 
author 
2) Examining the methodology and vocabulary of 
the writer 
3) Assessing the integrity or authority of the writer 
4) Answering question that are important 




Those strategies mean that the readers or students ought 
to pay attention to the measures that are sure to support them 
in reading about what they need.  
3. Metacognition  
Since the late 1800s, the term “metacognition” has been 
used to describe the self-regulatory use of thinking process 
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(James, 1890). A century later, educators are still fascinated 
by the notion that students can be taught individually during 
the reading process using complex reading strategies.
24
 
Metacognition was selected in the previous study to be a 
predictor of critical thinking. The relationship between these 
two construct are based on the assumption that certain mental 
and cognitive skills (such as metacognition) needed at the 
executive level to achieve critical thinking. Many scholars in 
the field of educational and cognitive psychology defined the 
principle of metacognition consisting of several dimensions 
before developing different measure (ex. Ertmer and Newby 
1996; Ridley ea al.1992). It should be noted that 
multidimensionality of metacognition as a construct is 
recognized in many studies and demonstrates how its 
dimensions relate to each other. Schraw and Dennison (1994) 
offer a clear illustration of the metacognition factors from 
among the various metacognition models.
25
 
As the founder of metacognitive research, Flavell 
(1976) identified metacognition as the awareness of the person 
about one‟s own cognitive processes and products or 
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something related to them. Flavell indicates that 
metacognition requires the active monitoring and consequent 
relationship and orchestration of information activities 
(Flavell,1977, cited in Farial Kobuk). Baired claims that 
metacognition applies to one‟s learning experience, perception 
and power. Based on Flavell (1976) and Baired (1990) 
metacognition development can be defined as a growth in 
one‟s metacognitive abilities, for example the change to 




Metacognition refers to thinking about thinking. It is 
global construct that has not been defined precisely nor 
measured frequently. Metacognition focuses on self regulated 
about what people know and how the apply that knowledge to 
particular tasks. Metacognition provides some new avenues of 
instruction for teachers by focusing on the process rather than 
the products of reading. Basic characteristics of metacognition 
have defied consensus. Some researches argue that 
metacognition refers to conscious knowledge and deliberate 
actions, whereas others suggest that metacognition can be tacit 
and automatic. Some argue that metacognition involves 
emotion and motivation, whereas others suggest that it is 
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better conceptualized as knowledge without affect. There is 
little agreement about appropriate measures for 
metacognition, although most agree that verbal reports and 
interviews can lead to distorted and unreliable estimates of 
what people know about their own thinking. Like many 
others, metacognition divides into two broad categories: (a) 
self appraisal of cognition refers to the static assessment of 
what an individual knows about a given domain or task. The 
appraisal can be of one‟s abilities or knowledge, or it involves 
an evaluation of the task or consideration of strategies to be 
used. For example students can become aware of the value of 
periodic paraphrasing as means for monitoring 
comprehension, they also need to realize that paraphrasing is a 
strategy used selectively for some purposes with some types 
of text. And (b) self management of thinking refers to the 
dynamic aspects of translating knowledge into action.
27
  
Based on the explanation above, metacognition can be 
described as the perception and comprehension of thinking 
process. Metacognition helps students to prepare, track and 
measure their perception and success in relation to the tasks. 
Students‟ awareness and self motivation are being supported 
to improve students‟ reading comprehension.  
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4. Metacognitive Strategy 
Reading as an ability includes primary interest and 
passion, imagination and ingenuity. This requires vocabulary 
expert and prior experience with books. In reading primarily, 
students should be able to become informed of the 
extraordinary metacognitive strategy that is most suitable for 
them. Metacognitive requires within self-control that includes 
self regulated thinking. It is important because it contributes to 
strategies and practice on how to complete a task, track the 
fulfillment of oneself, reflect and self evaluate the outcomes 
of the completion undertaking.
28
  
Metacognitive techniques are higher abilities for 
analytical thinking that allow readers to be conscious of 
whether or not they understand a reading text. Learners define 
available resources through the use of these techniques, 
determine which of these resources are essential for the 
particular role they perform, and set goal for learning them. 
According to Bishop et al (2005, p.207-208), metacognitive 
strategies are as follows: 
a. Imagine, using a variety of senses 
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This strategy enables readers to visualize the 
scenes in the texts and refer to their senses to predict the 
features of substances. 
b. Make connections 
Readers connect their background with the 
information from the text 
c. Analyze text structure:  
This strategy involves readers to discover the 
genre and also use other specific features in text such as 
linking devices, table of contents, and subheadings.  
d. Recognize words and understand sentences: 
 It refers to the familiarity with the lexical and 
grammatical knowledge and contextual cues to 
understand the sentences. 
e. Explore inferences 
Readers are expected to recognize cause and 
effect relationship by using this strategy.  
f. Ask question readers  
Readers question themselves for instance on the 





g. Determine important ideas and themes 
The introductory and concluding parts are the 
most important parts that readers need to pay attention 
in order to determine important ideas and themes. 
h. Evaluate, summarize and synthesize  
This strategy contains the importance of 
pausing while or after reading to construct meaning.
29
  
Brown (1987) therefore claimed that awareness 
of cognition can be defined as what one knows about 
his or her own cognition. It typically consists of three 
distinct forms of understanding the metacognitive 
reading strategy: 1) Declarative Knowledge, 2) 
Procedural Knowledge, and 3) Conditional Knowledge.  
1) Declarative Knowledge 
The known declarative is described as 
knowing things “about”. Information requires 
knowledge about individual knowledge as a learner 
and what components influence one‟s output. As 
cited by Desoete and Roeyers (2003) that research 
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exploring meta-memory or knowledge of memory 
processes, for example, reveals that students have 
knowledge of memory-related cognitive processes. 
In addition, successful learners demonstrate that 
they have more knowledge of their own memory 
and are more likely to use what they know that bad 
learners.  
2) Procedural Knowledge 
According to Veenman (2005), Procedural 
knowledge applies to learning “how” to do things. 
It is defined as knowledge of the application of 
procedural skills. In order to solve problems, 
individuals with a high degree of procedural 
knowledge use skill more instinctively, are more 
likely to successfully sequence strategies and use 
qualitatively different strategies (Veenman, 2005).  
3) Conditional Knowledge 
Conditional knowledge refers to knowing 
when and why to apply different cognitive action 
(Desoete & Roeyers, 2003). It can be considered to 
be declarative knowledge of the relative 
effectiveness of cognitive procedures. In an 





students differentiate between the information-
processing criteria of ten different styles of riding 
situations. In order to better control their learning, 
learners chose different techniques that were most 
suitable for each situation.  
 Therefore, researchers support the claim that 
skilled learners possess declarative, procedural and 
conditional knowledge about cognition. This 
knowledge usually improves performance. Many 
theorists believe that metacognitive knowledge appears 
earlier and continues to develop at least throughout 
adolescence (Flavell, 1987). Similarly, Baker (1989) 
stated that good readers indicated to have more 
information about their own cognition than poor 
students and are better able to explain that knowledge.   
As cited by Jacob and Paris (1987) 
Metacognitive reading strategy regulatory skills have 
three essential and are as follows: 
a. Planning  
According to Zare-ee (2008), planning 
includes choosing appropriate strategies and the 
allocating resources that affect performance such 
as predicting before reading, sequencing strategy, 
33 
 
and selectively allocating time or attention before 
starting a task. In addition, planning (forethought) 
is the process of thinking about and organizing the 
needed activities to achieve a desired goal. 
Planning is a basic property of intelligent behavior. 
To create and refine a plan, or integrate it with 
other plans, this thinking process is essential, i.e. it 
incorporates forecasting of developments with the 
preparation of a scenario of how to respond to 
them (Miller,1985) 
b. Monitoring 
Monitoring is a method that analysis of 
information or knowledge as study progresses. The 
aim of the monitoring is to increase a project or 
organization‟s efficacy and performance. This 
makes it possible to keep the job on track and lets 
managers realize where things are going wrong. If 
done correctly, it is an indispensable tool for better 
control and is careful while reading activities, and 
useful basis for evaluation is required. It allows 
students to determine whether the resources they 
have are adequate and well used, whether the 
capacity they have are sufficient, and whether they 
are doing what they plan to do (Slife & Weaver, 





conscious awareness and understanding and text 
efficiency, and a good example of monitoring is 
the capacity to engage in in periodic self control 
when reading.      
c. Evaluating  
Evaluation is characterized as assessing 
the conclusion and regulatory mechanisms of the 
learning of an individual, for example evaluation 
includes re-evaluating the priorities and 
conclusions of personal. It can also be summative 
(drawing learning for a completed project or an 
organization that is no longer functioning). 
Evaluation is the comparison of the actual impacts 
of the project against the strategic plans agreed. It 
looks at what students set out to do, at what 
students have achieved, and how they have done it. 
It can be interesting. Many researchers suggest that 
assessment is connected to metacognitive 
knowledge and regulatory skill such as planning 
and is one of the most significant variables that 
promote reading comprehension (Baker, 1989).
30
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Metacognitive strategies encourage students to reflect 
on thought processes and to plan, monitor, and evaluate 
aspects of their learning (Henia, 2006:2). This strategy can be 
useful teaching tools, particularly for the reading skill, since 
many teachers of English as a Foreign Language (EFL) feel 
that there is insufficient time for students to learn a new 
language and read for material to practice. The purpose of 
metacognitive learning strategies is to enhance the awareness 
of students of what makes their language learning meaningful. 




It is proposed that such methods be commonly used 
by the first and second language readers in order to 
understand the text. For readers, it is beneficial because the 
good reader does not occur automatically. Instead, the 
efficient reading comprehension relies on guided cognitive 
effort, referred to as metacognitive processing, which consists 
of knowledge of the reading process and control process. The 
readers may regulate their reading behaviors by planning, 
monitoring and evaluating them by metacognitive strategies. 
Metacognitive strategies help students to be more independent 
to solve their problem in reading and they get more 
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knowledge because they applied these strategies that carry out 
many benefits in preparing the good ways to comprehend the 
reading passage.  
 
C. Conceptual Framework 
 
Based on the concept above, the researcher formulates the 
problem as follow: 
There are three strategies in the diagram that influence 
students‟ outcome in comprehending the problem of text. Planning 
strategy is a pre-reading phase. Students will be helped to formulate 
the concept of text with using graphic, picture or others to make 
predictions. The next is monitoring strategies referring in personal 
experience and awareness of understanding text. The students‟ ability 
will influence their outcomes. The last step is evaluating strategy 






















seeing this explanation, reading strategy is needed to facilitate 
students work in reading activity. The use of strategy will influence 
students‟ outcomes in comprehending the text. The one of reading 
strategies are metacognitive strategy that can control, organize and 
monitor a whole thinking process to solve the problems. This 
metacognition ability to be required to solve the issues of text so in 
that reading activity students are more systematic and focus and get 























This chapter presents research design, research setting, research 
participants, research focus, data collection and data analysis.  
A. Research Design 
This study is a descriptive qualitative study because it 
describes the metacognitive strategy in improving students‟ 
reading comprehension descriptively. This design is qualitative 
research. Qualitative research is an interpretative approach which 
attempts to gain insight into the specific meaning and behaviors 
experienced in a certain social phenomena through the subjective 
experiences of the participants.
32
  
B. Research Setting  
1. Setting of Place 
This research conducted at Miftahussalam Islamic 
Senior High School which is located on Diponegoro Street, 
Demak. There are some facilities including headmaster room, 
teacher room, 13 learning rooms, toilet, mushola, canteen and 
laboratory. In this pandemic era, learning system is done by 
offline with safety protocol.  
2. Setting of Time 
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This research of observation was from 15-20 March 
2021 in second semester of academic year of 2020/2021.  
C. Research Participants  
The participants are the eleventh grade students of 
Science 1 at Miftahussalam Islamic Senior High School in 
academic year of 2020/2021.  
D. Research Focus 
The focus of this study is on the techniques that used by 
students in reading process by using metacognitive strategies.  
E. Technique of Collecting Data 
1. Observation  
Observation is perhaps one of the most important and one the 
most diverse research approaches in the social sciences.
33
 
Observation is a complex research approach because it often 
allows the researcher to take on several tasks and gather 
evidence using a variety of methods, including her or his five 
senses. There are two types of observation, direct and indirect.  
a) Direct observation 
1) Direct participant is an active observation of actions 
occurring in front of our eyes in order to record 
behavior in natural setting. Immersion in the field of 
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research is usually needed, but not necessarily in the 
community.  
2) Direct non participant  
This kind of observation is particularly popular in 
organizational studies. According Kostera (2007), a 
researcher may get closer to the area of study by using 
direct non participating observation while maintaining 
the status of observer or a guest.  
b) Indirect observation  
Indirect participant is collecting material technique, such 
as images or written descriptions of activities. Self 
ethnography, which entails recalling events and 




Based on the statement above, the researcher as direct 
non-participant observer hold on and analysis students in the 
class during teacher is giving explanation. Then, The 
researcher gave the questions after giving instruction.  
2. Interview  
Interview is common ways to collect the data from 
participants. According to Gary Anderson (2005) interview is 
as a particular form of communication between people for a 
specific purpose associated with some agreed subject matter. 
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Thus, the interview is highly purposeful task which goes 
beyond mere conversation.
35
  In interview, the researcher 
conducted face to face interviews with participants, telephone 
interview or engage in focus group interviews.
36
 
In this study, the researcher applied focus group 
interview. Stated by Gary Anderson (2005) a focus group is 
carefully planned and moderated informal discussion where 
one person‟s ideas bounce off another‟s creating a chain 
reaction of informative dialogue.
37
 Every group interview 
consists of 5-6 people who react to an experience.  
3. Questionnaire 
The researcher used social survey to collect the data. 
Social surveys are a questionnaire that can produce both 
qualitative and quantitative information depending on how 
they are structured and analyzed.
38
 According to Gary 
Anderson, there are six types of questionnaires: a) fill blank, 
b) multiple choice, c) comment-on, d) list, e) liker scale, and 
f) rank.  
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a) Fill blank, this format asks a question and leaves a 
blank for the response. Normally, the answer should 
not be more than a word, number or phrase. 
b) Multiple choices, the respondents were given a choice 
of answers and must check one.  
c) Comment on, this is similar in fill blank format but 
the respondents attempt to write a short paragraph. 
d) List, such as good way to find out views in unbiased 
way. The respondents are forced to think up answer 
without having a list of „acceptable‟ option from 
which to choose.  
e) Liker scales is one of the most useful question form. 
The question must a clear statement and the 
respondents are asked to indicate whether the 
statement reflects their views.  
f) Rank, it is used to rank the questions in order of 




 The researcher used two questionnaires. The first is a 
comment-on format that explained students‟ answer applying 
metacognitive strategies.  The second is liker scale used to 
know what the most and least strategies. The students answer 
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in the paper that was given by researcher. Then researcher 
analysis and organizes students‟ answer.  
4. Documentation 
The researcher used documentation the way to collect 
the data. For documentation, the instrument is the documents 
of authentic materials like books, journals, used to easy the 
process of document analysis. The instrument of document 
analysis is to explain the strategy used by students.  
F. Technique of Analyzing Data 
After collecting the precise and reliable data successfully 
by using appropriate method from the source, the next step is 
how to extract the relevant and useful information buried in the 
data for further manipulation and interpretation. It is called data 
analysis. The word analysis refers to an activity that is closely 
linked to the intent of summarizing the collected data and 
arranging it to address the questions in such a way. It means, in 
simple words, studying the data in order to determine the inherent 
facts.
40
 The data will be ordered categorically and 
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For this research, the researcher used descriptive 
qualitative study after collecting the data from the participants. 
The researcher analyzed the statement of participants and give 
description about the strategies they used to comprehend reading 

























This chapter discusses the research finding and the discussion. 
This section is the answer of the research question which has been 
formulated. In this chapter, the results of the data analysis are 
presented. The data were collected and then processed in response to 
the problem and elaborate the findings with existing theory.  
A. Research Findings 
This research was implemented in XI Science 1 of 
Miftahussalam Islamic Senior High School with giving two 
questionnaires for gaining the data about metacognitive strategies 
that used in comprehending text during reading activity. 
According to O‟malley and Chamot (1990) metacognitive 




B. The Results of Observation 
1. The implementation of using metacognitive reading strategies 
to improve students‟ reading comprehension skill.  





, 2021. There were 31 students from XI 
Science 1 who participated in this research. The first 
questionnaire was formulated nine questions that divided into 
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three strategies of MRS (Metacognitive Reading Strategies) in 
reading activity. There are planning, monitoring and 
evaluating.  
Based on their answer of classification of planning 
strategy question like “What do you do before reading” most 
students almost mentioned the similar answer. In the planning 
strategy, they responded when before reading they did 
previewing the title of the reading passage, overview the 
illustration, picture, heading or subheading that it can help 
them to grasp the text. The students reviewed the general 
information of the text and sought the structure that used in 
the reading passage. In this planning activity, students may 
check whether it has a certain text structure in the reading 
materials like they sought the cause effect of text, question 
and answer, compare and contrast of the reading passage. The 
example answers of students are below:  
“Determining the material‟s subject, deciding how to 
arrange the material, identifying what you expect from 
information, and defining the reading”- student 1 
“I do a quick reading to understand paragraph”- 
students 2 
“Seeing the illustration, title, picture and the synopsis, 
guess the content”-student 3 
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Based on the statement above, the students try to 
guess the content of the text by seeing title, picture or 
illustration. The students linked their background knowledge 
to grasp the text that they have faced in reading activity. They 
recall and connect their memories although just knowing little 
information but it would help them to understand text easily. 
If there is student who did not have background knowledge 
they read step by step and read carefully.   
In the monitoring questions section usually happened 
during reading activity. This has purposed of helping the 
students to more focus on constructing meaning in 
comprehending text.  Based on answering questions, most 
students mentioned that when they felt difficult to understand 
the meaning of text they made small note and then they 
looked for in online or offline dictionary and they used color 
maker or pen to mark the words that they did not understand. 
They repeated the reading passage when they found a part that 
was confusing in several time until they get the point of 
meaning sentence. Finding the main ideas during reading 
activity is the common practice to grasp the content of 
sentences therefore they determine the topic whether the topic 
is at the beginning or at the end of paragraph. In question 
“What do you do while you are reading to get more idea of 
understanding reading?” and “what do you do when you come 





“I take notes and use the dictionary when I find the 
difficult vocabulary”- student 1 
“I read repeatedly and continuity and open the 
dictionary when there are difficult parts”-students 2 
“I underline and write the difficult words and discuss 
to friends when confused with text”-students 3 
Those questions and answers are in the monitoring 
stages. Most of them used dictionary when they found the 
difficult part it is caused that the students had lack of 
vocabulary because English is not their language. The 
students described how they overcome when they got the 
problem. They discussed with others to solve the problem. 
The students also highlighted the text by giving underline or 
bold in words. It was used to locate the main idea in each 
paragraph that includes information. Students also re-read the 
text to check understand once again. They read repeatedly and 
continuity and skip unimportant information. Their activities 
show that in monitoring stage used problem solving to control 
or monitor their learning process.  
The evaluating section questions measure cognitive 
and affective students‟ aspects. In this part, the students may 
allow to think critically about what the reading passage that 
they have read before. Most of the answers from students are 
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to summarize the content of text. They also did evaluating and 
made paraphrase of the text. In this section of questions, they 
also mentioned that they inferring, combined the background 
of text with their experiences or knowledge to predict, 
conclude, judge and interpret of the text both implied and 
express. For question “After you finish reading, what do you 
do?”, their answers are stated below: 
“Defining the reason for writing to recognize the 
author and the evaluate my reading comprehension”-student 
1 
“Making conclusion and summarize to be references 
and giving the comment about the text”-student 2 
“Analyzing the whole paragraph, making summarize, 
and paraphrasing the text by using my own sentences”-
students 3 
The students explained that they gave conclusion and 
made summarize toward the text. It indicates that they tried to 
evaluate their reading comprehension either understands or 
not. It shows that the students applied what they have read 
into another condition by trying to check their comprehending 
toward the text. This stage can help students to make 





collect new information by making conclusion that can enable 
to be their outcome.  
Moreover, the students have applied metacognitive 
strategies well because they were able to implement the stages 
start from planning before they read, monitoring while 
reading and evaluating after reading activity. The students 
were able to comprehend the reading passage using those 
strategies. This study supported by Mokhtari and Reichard 
(2002) who stated that metacognitive strategies are helping 
the readers to comprehend the text.
43
 In conclusion, the 
students were able to use metacognitive strategies in their 
reading, especially in senior high school students with 
intermediate learning process.  
2. Students‟ reading improvement by using metacognitive 
reading strategies.  
To more detail explanation that discussed the use of 
metacognitive strategies, the second questionnaire used 
MARSI by Mokhtari and Reichard (2002) (see appendix 2) to 
validate their answer in the first questions. Here, the 
researcher explained the result of strategies that they used to 
increase their reading comprehension.  
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a. Global Reading Strategies  
No Global Reading Strategies Type of MRS Mean  
1.  Using prior knowledge GLOB-3 3 
2.  Previewing text before reading GLOB-4 3 
3.  Checking how text content fits purpose GLOB-7 3.27 
4.  Skimming to note text characteristics GLOB-10 3.6 
5.  Determining what to read GLOB-14 3.5 
6.  Using text features (e.g. tables, charts) GLOB-17 3.3 
7.  Using context clue GLOB-19 2.9 
8.  Using typographical aids (e.g. italics) GLOB-22 2.7 
9.  Critically evaluating what is read GLOB-23 3.03 
10.  Resolving conflicting information GLOB-25 3.2 
11.  Predicting or guessing text meaning GLOB-26 3.53 
12.  Confirming predictions GLOB-29 3.03 
13.  Setting purpose for reading GLOB-1 3.1 
TOTAL GLOBAL SCORE 41.16 
MEAN SCORE 3.2 
 
Based on the table above, the highest point in 
global strategy is in the point 6 “skimming to next 
characteristics” that revealed 3.6 points. It means the 
students like to read fast to get new information 
quickly. Usually, it is used to answer what the main 
topic is. For the lowest score from Global Reading 
Strategies is using “typographical aids” that showed 
only 2.7 points. They rarely used to identify the 
information key. The mean score for all of strategies is 





showed on the moderate level. It means that the 
students have good prepared before reading.  
b. Problem Reading Strategies 
 
The table above informs of students‟ level of 
using problem reading strategies. The lowest score is 
“reading slowly and carefully” that got 2.53 points. 
They tend to read fast by using louder voice. The 
highest score is in PROB-18 “pausing and thinking 
about reading”, they used their prior knowledge and 
connected with the text that they red. The mean of 
problem reading strategies is 3.27 points from 8 
statements. It showed on moderate level that means the 
students mostly doing great strategies while reading 
process.  
No Problem Reading Strategies Type of MRS Mean  
1.  Reading slowly and carefully PROB-8 2.53 
2.  Trying to stay focused on reading PROB-11 3.2 
3.  Adjusting reading rate PROB-13 3.4 
4.  Paying close attention to reading PROB-16 3.27 
5.  Pausing and thinking about reading PROB-18 3.73 
6.  Visualizing information read PROB-21 3.47 
7.  Re-reading for better understanding PROB-27 3.33 
8.  Guessing meaning of unknown words PROB-30 3.3 
TOTAL PROBLEM SCORE 26.23 
MEAN SCORE 3.3 
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c. Support Reading Strategies  
No Support Reading Strategies Type of MRS Mean  
1.  Taking notes while reading SUP-2 2.57 
2.  Reading aloud when text becomes hard SUP-5 2.6 
3.  Summarizing text information SUP-6 2.83 
4.  Discussing reading with others SUP-9 3 
5.  Underlining information in text SUP-12 3.3 
6.  Using reference materials SUP-15 3.1 
7.  Paraphrasing for better understanding SUP-20 3.2 
8.  Going back and forth in text SUP-24 3.17 
9.  Asking oneself questions SUP-28 3.6 
TOTAL SUPPORT SCORE 27.37 
MEAN SCORE 3.04 
 
The table above showed that the mean score 3.04 
point from 9 statements of support reading. The highest is 
3.6 points on “asking oneself question” which means the 
students mostly gave themselves question both simple 
and complex questions. The lowest score is “taking notes 
while reading” statement that got 2.57 points. Based on 
the frequency score, the students have moderate level that 
revealed they have been good enough critically thinking 







The given chart above exhibits the illustration of 
students‟ metacognitive reading strategies in comprehending 
the text. Problem reading strategies filled the first place that 
most used by students with 3.3 points. Then the second one is 
global reading strategies which got 3.2 points. The third 
position is support reading strategies that revealed 3.04 points. 
The overall score is 3.2. It means that the students is 
moderately being used this metacognitive strategies to 
comprehend the reading passage.  
After giving the questionnaire, the researcher asked 
students‟ perception related with the usage of metacognitive 
reading strategies. The first question is about the students‟ 
preference when reading texts, whether using conventional or 
metacognitive reading strategies. The students mentioned that 
they prefer using metacognitive reading strategies because 









about when they got metacognitive material for the first time. 
They explained that these strategies were not new for them 
because they have got from the teacher before. Although, they 
still confused for the first time when the teacher explained it. 
The students‟ answer is for the first they felt confused 
learning these strategies but then they like it because it helped 
them to comprehend the English text. Now, they do not feel 
confused anymore. The third question related with students‟ 
suggestion or comment on the implementation metacognitive 
reading strategies. The student gave answer that the 
implementation in their class was good enough. Another 
student suggested that the teacher helped them to translate the 
difficult words while reading. The last question asked whether 
the students would keep using metacognitive reading 
strategies to comprehend reading English text. The students 
answered that they would keep practicing metacognitive 
reading strategies to master these strategies.  
Based on the statement above, metacognitive reading 
strategies have improved their reading comprehension. They 
mentioned that metacognitive reading strategies have given 
them the ease to comprehend the text, made reading in 
English more comfortable and facilitated them to get more 
knowledge. Moreover, the students mentioned that they would 
keep using these strategies to understand English text because 





one aspect that influences students‟ reading comprehension is 
the students‟ awareness. To support their awareness give 
students motivation both explicit and implicit. By applying 
MARSI from Mokhtari and Reichard (2002), the students‟ 
awareness is raised to use metacognitive reading strategies 
with various set of strategies from global, problem and 
support reading strategies. It helped the students to 















CONCLUSION AND SUGGESTION 
In this chapter, the conclusions, implications and some 
recommendations of this study are presented. Some conclusions of 
this study are built up based on the data analysis which discussed in 
the Chapter IV of this study. The implications give some suggestion or 
recommendations for the teachers and the students. Some 
recommendations are proved in order to give information as well as 
guidance to conduct further research related to the same issue. The 
last, these recommendations are addressed especially to those who are 
interested in exploring metacognitive reading strategies.  
A. Conclusion 
1. The implementation of using metacognitive strategies to 
improve students‟ reading comprehension skill.  
Based on the explanation above, the aim of this study 
is to analyze the implementation of metacognitive strategies 
used by students in their reading comprehension. The result 
revealed that all of the students are able to comprehend the 
reading passage using these strategies. The students have 
applied the metacognitive reading strategies and 
implemented the strategies in reading activity. The strategies 
include planning, monitoring and evaluating that can grasp 
their comprehension. Planning is pre-reading step as process 





the illustration, picture and guess the content of the text. It 
would be easy for students to understand the text. The 
second one is monitoring as during reading activity. The 
students took small note when they found the difficult word 
or to write the main idea of the paragraph, open the 
dictionary, gave highlighted using underline, bold or italic 
symbols, and discuss when they confused about the text. The 
last is evaluating as after reading activity. This strategy helps 
students to process their comprehension because they 
summarized and paraphrased by using their own words. It 
will influence the result and also improve writing skill.  
2. Students‟ reading improvement by using metacognitive 
reading strategies.  
Based on the research finding, the students have 
improved their comprehension by using these strategies. The 
students‟ perceptions on metacognitive reading strategies 
were taken by conducting group interview. From 31 students 
they conveyed that metacognitive gave positive effect. The 
students mentioned that metacognitive reading strategies 
improve their understanding easily when reading English 
reading texts. These strategies carry out benefit for them 
because it increases their awareness to read the reading 
passage. By using metacognitive strategies, it can help to 
motivate students to have highly interested in reading 
activity. This strategy supported by MARSI that was 
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collected and answered by student. The results of these 
strategies are to show that they used metacognitive while 
reading. The strategies are global reading strategies, problem 
reading strategies and support reading strategies. The most 
metacognitive strategies used is problem reading strategy 
that got 3.3 points then followed by global reading strategy 
revealed 3.2. The least strategy is support reading strategy 
showed 3.04. So, they are on moderate reading level based 
on frequency score. This strategy to measure what the most 
and least metacognitive strategies are used by students.  
B. Suggestion 
1. For the teachers 
From the results of the research, it can be understood 
as an indication that the teacher is successful in teaching 
metacognitive strategies to the students. However, to develop 
more the quality of the students in mastering reading skills, 
the teacher should promote awareness by simply informing 
students about effective reading strategies starting from 
planning, monitoring, and evaluating. The teachers begin to 
focus on creating a comprehension instruction such as 
providing a variety of strategies that can be implemented in 
the learning process. Finally, teachers should also include the 
training component of metacognitive reading strategies in 
students‟ reading tasks. The students also need guidance and a 





students to make use of metacognitive reading strategies in the 
context of foreign language learning.  
2. For the students 
From the result and discussion, the students have been 
good enough strategies in comprehending the text. But they 
should be more focus and practice their reading ability 
especially reading English material. The students must have 
reading awareness to improve their reading skill.  
3. For the next researcher 
This study suggests that metacognitive strategies 
should be investigated further to gain a more thorough 
understanding reading development during learning process. 
The next researchers are expected to find practical application 
in the design of metacognitive reading strategies and the usage 
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Earthquakes- being among the most 
deadly natural hazards – strike without 
any prior warning, leaving catastrophe 
in their wake with terrible loss of 
human lives as well as economic loss.  
Technically, an earthquake (also known as tremor, quake or temblor) 
is a kind of vibration through the earth‟s crust. This vibration occurs 
as a result of powerful movement of rocks in the earth‟s crust. These 
powerful movements trigger a rapid release of energy that creates 
seismic waves that travel through the earth. Earthquakes are usually 
brief, but may repeat over a long period of time. (Earth Science.2001) 
Earthquakes are classified as large and small. Large earthquakes 
usually begin with slight tremors but rapidly take form of violent 
shocks. The vibrations from a large earthquake last for a few days 
known as aftershocks. Small earthquakes are usually slight tremors 
and do not cause much damage. Large earthquakes are known to take 
down buildings and cause death and injury (Ritcher, 1935). According 
to some statistics, there may be an average of 500,000 earthquakes 
every year but only about 100,000 can be felt and about 100 or so can 
cause damage each year. 





(Source : Kementrian Pendidikan Dan Kebudayaan Republik 
Indonesia 2017, English Handbook For SHS and 
VHS) 
Research Focus : Using Metacognitive Reading Strategies to Improve 
Students‟ Reading Comprehension Skill.  
1. What sort of strategy that you have used to understand the 
reading passage? 
2. How can you grasp the main idea in reading passage? 
3. What do you do well as a reader in comprehending 
reading passage? 
4. Do you have sort of specific strategy in comprehending 
reading? 
5.  What do you do before start reading? 
6. What do you do while you are reading to get more idea of 
understanding reading? 
7. What do you do when you come to a word you don‟t 
understand? 
8. When you come to a part of the text that is confusing, 
what do you do? 








1. What do you prefer conventional strategy or metacognitive 
strategies? Give your reason! 
2. What do you feel when the teacher applies metacognitive 
reading strategies for the first time? 
3. What is your suggestion or comment on the implementation 
of metacognitive reading strategies? 
4. Will you keep using metacognitive reading strategies to 















Metacognitive Awareness of Reading Strategies Inventory 
(MARSI) by Mokhtari and Reichard 2002 
Type  No  Strategy  
GLOB 1 I have a purpose in mind when I read 
SUP 2  I take notes while reading to help me understand what I read 
GLOB 3 I think about what I know to help me understand what I read 
GLOB 4 I preview the text to see what it‟s about before reading it 
SUP 5 When text becomes difficult, I read aloud to help me understand 
what I read 
SUP 6 I summarize what I read reflect on important information what 
I‟m reading 
GLOB 7 I think about whether the content of the text fits my reading 
purpose 
PROB 8 I read slowly but carefully to be sure I understand what I‟m 
reading 
SUP 9 I discuss what I read with others to check my understanding 
GLOB 10 I skim the text first by noting characteristics like length and 
organization 
PROB 11 I try to get back on track when I lose concentration  
SUP 12 I underline or circle information in the text to help remember it 
PROB 13 I adjust my reading speed according to what I‟m reading 
GLOB 14 I decide what to read closely and what to ignore 
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SUP 15 I use reference materials such as dictionaries to help me 
understand what I read 
PROB 16 When text becomes difficult, I pay closer attention to what I‟m 
reading  
GLOB 17 I use tables, figures, and pictures in text to increase my 
understanding 
PROB 18 I stop from time to time and think about what I‟m reading 
GLOB 19 I use context clues to help me better understand what I‟m reading  
SUP 20 I paraphrase (restate ideas in my own words) to better understand 
what I read 
PROB 21 I try to picture or visualize information to help remember what I 
read 
GLOB 22 I use typographical aids like boldface and italics to identify key 
information 
GLOB 23 I critically analyze and evaluate the information presented in the 
text 
SUP 24 I go back and forth in the text to find relationships among ideas in 
it 
GLOB 25 I check my understanding when I come across conflicting 
information 
GLOB 26 I try to guess what the material is about when I read 
PRO 27 When text becomes difficult, I reread to increase my 
understanding 





GLOB 29 I check to see if any guesses about the text are right or wrong 
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